
10 Suggestions
for Enhancing

Lecturing
By Ray Heitzmann

Critic ism.of the lecture method remains a stap le of discussion and writ­
ing in academia-and most of the time it 's deserved! Those interested in
improving this aspect of their teaching might w ish to consider some or all
of the following suggestions for enhancing lectures.

1. Lectures must sta rt with a
" grabber." Regardl es s o f class
siz e, motivat ion remains a ma jor
prer equi s ite of an effective lecture.
Proj ecting a chart, a sh ort reading,
a problem , or a politi cal ca r toon
a nd as king thought-pro voki ng
qu estion s provides an "antic ipa­
tor y set " for learners . This perm its ,
encourages, perhap s even forces
stude nts to focus and react men­
tally. Th e ins tructo r sho uld th en
int egrat e it int o th e presentati on .
In so me cases, th er e may be some
ben efit to ema iling th e "grabber"
(a .k.a. "be ll ringer ") pri or to class ,
dep ending up on th e course, les­
s on , a nd s t udent s . A Berkeley
Compe nd ium of Sugges tio ns for
Teaching with Excellence, from th e
Univers ity of Californ ia at Berkeley,

advises teach ers to plan th e begin­
nings an d endings of lectures so
th at you can "open with gus to " and
"finish s trong."

Car toons are va lua ble "gra b­
bers." Pro ject ing an illus t ra ti on
on a sc reen as s tudents a rr ive
in class focu ses attentio n on th e
da y's topic. One pr oviso: Spend
some time ins t ruc ting th e class on
int erpret ati on skills pri or to using
th is method ology. This will enable
students to operate at a higher cog­
nitive level. Isu ggest exposing stu­
dents initially to con cepts suc h as
ca ricature, symbolism, and satire,
and th en , afte r som e instruct ion
and pr actice, proceed ing to more
sophisticat ed ac tivities. The latter
would include providing the class
with a ca rtoon tha t omits th e cap-
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ti on or dialogue and aski ng th em
to provide a cap t io n or di alogue
with a ju stifi cation of their posi­
ti on . Th is is cr it ica l thinking at it s
fin est! A number of websites offer
ca r toons on curre nt happen in gs
and a numbe r o f books pro vide
classic selec tions .

Starting cla ss w it h a "grabber "
satis fies the dem and s of students
wh o would like cl asses to be sti mu­
lating, ente r taining, and inter ac­
tive. Th e " b ell rin ger" cart oon
st rategy is a powerful in structional
and behavi oral st ra tegy encourag­
in g st udents to sto p talking with
friend s, cl ose thei r laptops, focus
on th e visual , and think.

2. Lectures must be interactive.
Intera ctivity is a co mponent of ev­
er yday students' life, rangin g from
iPh on es and ema il to Twitter and
the Web . How can a lecturer tap
into this world for th e in struction ­
al benefit of students? Pop qu izzes,
asking discussion-prompting qu es­
ti ons , and provid ing problems for
students to so lve in cl ass can help
avo id non participation, bu t mu ch
more can be don e.

Visual aids, particularly fil m ,
provide oppo r tunities for inter ac­
t ion with st ude nts. For exa mp le,
wh en showing a v ideo, sto p per i­
odically and ask qu estion s rather
than waiting until th e end of th e
fi lm . Th e instruct or mi ght write a
ser ies of qu estion s on th e board
or ema i l them t o st ude nts pri or
to cl ass. Some t each er s provide
students with a h and out with

qu estions as th ey co me into class .
St ude n ts p rep are ans we rs and

. turn th em in at th e end of class for
gra d ing . This works particularl y
we ll w ith students in th e habit o f
napping during a film.

Case method ol ogy can enhance
teach er -student and student-stu­
de n t inter action s. Introducing a
case focu sed on dilemmas (e .g.,
approving th e Treaty of Versa i lles
o r d roppin g th e atomic bomb
on Japan) can energize th e class
and result in exci ted inter action s,
motiva tion, and learnin g. Case
metho do logy has a hi story of suc­
cess in college, but i t must be used
wi th care to maximize it s success .
Cr eating a p ositi v e c lass roo m
atmosph er e remain s key to pro­
v id in g a climate for learning, and
interactive lesson s can co nt r ibute
to this.

3. Lectures mu st not rehe arse
the textbook. To encourage st u­
dents to use their text book s, in ­
struct ors shou ld mak e fr equent
refer ences to texts. Most impor­
tantly, th ey sho uld selec t port ion s
of th e text to use as springboards
to an in-dep t h exp la nat ion of an
eve nt.

Afte r instruct ors introdu ce th e
interpret ati on s, students can be
given oppo r t unit ies t o develop
th eir ow n interpretation s or to va l i­
dat e a speci fic interpret ation .

This st ra tegy liberates students
from the pass ive behav ior so com­
mon in traditionallecture-plus-text ­
book-based pedagogy. Instruct ors
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must remember that a textbook
should serve as a supplement to a
lecture, not vice versa. Interactive
lectures mitigate against passive
behavior.

4. Lectures must represent the
latest thinking and research. Th is
suggestion defines the essence of
the scholar-e ducator who shares
new developments in the field with
students. In her book Changing
College Classrooms, Diane Halpern
suggests avo iding the "sage on the
stage role." Rather, inst ructors can
model how scholars frame ques­
tions and pursue answers th rough
decision making and problem solv­
ing. Students can utilize this mode l
in their work , internalizing critical
thinking as an academic an d per­
sonal skill. Scholars develop new
knowledge based upon serious
research and reflection, a scenario
students can and should, mimic .

5 . Lectures must contain hu­
mor. History houses a wealth of
stories that provide amusing anec­
dotes . But the re are caveats. Taste
dictates a note of caution relative
to the selection and explanat ion of
"stories," pa rticularly those that
fall into the domain of legen d as
opposed to fact. Recognizing th at
positive physiological and psycho­
logical benefits result from humor,
"comic relief" can and should form
a natural pa rt of the classroom.

Research endorses the use of
humor in the classroom, list ing
benefits such as attent iveness and
interest, positive student-teacher

rap por t , imp roved indivi dual and
group produ ctivity, and most im­
po rtan t ly, ret ent ion of material
Many instructors have observed
that humor decr eases academic
stress and anxiety; however, they
should avoid ridicule and sarcasm
as well as sexist, racist, and ethnic
jokes .

6. Lectures must humanize
history and the social sciences.
Integrating biographies into one's
teaching brings to life historical
events as well as activities in other
disciplines. Ind ividual lives can
become stories for our classrooms.
Discuss presidents such as Ulysses
S. Grant, Teddy Roosevelt, and Bill
Clinton; international leaders Cath­
erine the Great, Winston Churchill ,
and Golda Meir; activists Elizabeth
Cady Stanton, Martin Luther King,
Jr., an d Delores Huerta . Discus­
sions such as the impact of ra infall
on co mm un ities or o f a family
faced with a water shortage helps
students retain know ledge while
providing insight into his torical or
current eve nts .

7. Lectures must respect the
audience by utilizing students'
multiple intelligences and learn­
ing styles. Research suggests that
faculty should consider students'
individual differences in the prepa­
rati on an d delivery of lectures .
Present at ions enhanced with visu­
als, sound, and class int eraction
enable s tudents to inc rease their
learn ing, understanding, reten­
t ion, and en joyment by ta pping

52 www.eddigest.com



Enhancing Lecturing

into multipl e int el ligences and
addressing diver se learning styl es .
For instance:

• visu al learner s learn through
seeing;

• audit or y learn er s le arn
through list en ing; and

• ta ctil e/kin estheti c learn ers
learn th rou gh moving and touch­
ing.

In his book Multiple Intelligenc­
es, Howard Gardner provid es mod­
els of th e int ellect. His ca tegories
include:

• logical/mathematical-num­
bers , clear thinking;

• verbal /lin gui sti c-writing,
poetry;

• rhythmic/musical-creating,
enjoying mus ic;

• bodily/kin esthetic-physical
world , a thletics;

• int erperson al-understand­
ing, working with othe rs ;

• visu al/sp atial-mental view of
relati onship;

• naturalistic-nature, bot an y,
zoo logy;

• emo tio na l- ma turity; and
• spiritual-world beyond one 's

se lf, religion.
In addition , th e Internet ca n be

a valuabl e res ource offer ing co l­
lections of s peeche s , int erviews ,
media cove rage of eve nts, and
relat ed informati on to e nha nce
students ' und erstanding a nd as ­
sisting faculty to achi eve lesson
and course objec tives.

8. Lectures must be interdisci­
plinary. Inst ructors ca n use many

bodi es of know led ge to s upp ort
th ei r peda gogy. Co ns ide r th e
unique cont r ibutions th at eac h
of th e humanities (a r t, literature,
mu sic , philosophy, religion , and
othe rs) and social sc iences (a n­
thropology, economics, geography,
political scien ce, psych ology, so ci­
ology, and others) can add to th e
learning environme nt. Th ey can
enhance investigation of issues as
well as understanding of eve nts .

9. Lectures must motivate,
challenge, and inspire. Th e chang­
ing pedagogic al paradigm, which
empha s izes student learning as
opposed to our teaching, permits
instructors to challenge students
int ell ectually, perhaps ins p ir ing
them to take advanc ed course work
and graduate s tud ies. Pacing in­
structi on through visu als , props,
qu esti on s , a nd s uc h s ho uld be
keyed to th e nonverbal beh avior
of s tudents . Utilizing qu estion s ,
readin g qu ot ati on s , o r pl anned
movem ents by th e ins t ructor ca n
stimulate a class that might st art to
dr ift. Ofte n a positive co mment in
class or an encouraging ann ot ati on
on a pap er or test ca n serve as a
pr eemptive motivati on al s tra tegy.

Class siz e often dictates how an
instruct or can challenge students .
In a sma ll-group setting, th e lee­
turett e (15-20 minutes) is a natural.
This se tt ing permits an jnstruct or
to s pringboard int o a discussion
that invo lves most students. But
teach ers can also challenge stu­
dents in large-group settings . ~
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In his book Teaching Hi story: A
Journ al ofMethods, Peter Fred erick
reports : "Not all s tude nts talk , to
be sure, unl ess I as k th em to take
five minutes and talk a bo ut a (pri­
mary) source in a pair or tri os firs t
before invit ing th e whole class to
co mment . .. I have chosen to use
this class time for helpi ng stude nts
learn th e important skills of doing
history rather than covering co n­
tent .. . th ese methods of engaged,
deep learning, usu ally th ou ght to
be pos sibl e only in tutori al or in
a s mall class , ca n occur eve n in
large cla ss es ."

Frederick challenges his stude nts
with pedagogy "outs ide th e box,"
which encourages critical thinking.

10. Lectures must summarize
and preview the next lecture. Th e
new world of learning emphasizes
what s tude nts have learned rather
th an info rmation d eli very. Th is
major cha nge embraces and ex­
pects summari zati on (o r closure)
at th e end of a lecture to enha nce
learning and ret ention and invit es
as king qu estion s at th e close of
class , hinting th at some of th em
might appear on a future quiz or
test. Some teachers require stu­
dents to turn in an ind ex card at
the beginnin g of th e next class or at
th e close of a class , drawing from
th at day's mat erials . Instructors
might pos~ a question from lecture
mat erial for use on a test or quiz
or as a "grabber" at th e beginning
of c lass . An end-of-class revi ew
and assessment can also help to

elimina te th e fren zied clos ing of
laptop s and th e rush to escape as
class ends.

A technique used by th e medi a
to entice an audience to co ntinue
to wa tc h or tune in for th e next
s ho w pr ovides ano t he r motiva­
tion al and learning s t ra tegy. For
exa mple, an instruct or may say:
"At th e st art of our next class , a
librarian will be her e to ass is t you
with yo ur res earch paper and to
an swer related qu esti on s. " Or, "I
will be s ho wing a Saturday Night
Live skit on Congress and sepa ra­
tion of pow ers at th e beginning of
our next class prior to our discu s­
sion of checks and balan ces ."

Conclusion
Can th e lecture as a teaching

s t ra tegy survive in th e 21s t centu­
ry? The answer is yes , if th e ped a­
gogy moves from teach er ce nte red
to student ce nte red and incorpo­
rat es some of my su ggestions. Of
co urse, th e whole process works
(perha ps only works) when th e lec­
turer is dynamic, co nfi dent, highly
motivated , and, most imp ortantly,
enthus ias tic . Th e foll owing con­
ce pts define enthus ias m: quality
vocal delivery, goo d eye co ntact,
natural body movem ent , strong
ges tures , vibrant facial expres­
sions, des criptive word selection,
acc eptance and e nc ourageme nt
of ideas , and an exuberant ene rgy
level. Using these components in a
lecture will result in much personal
and student satisfact ion. •
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